Government Programs

Short Summary

1) Inculcated in the curriculum in School Education by SCERT, CG Govt.

2) Inculcated in the CTTL - DIET program by SCERT, Govt of Delhi

3) Fundamental base used for ‘Happiness Curriculum’ by School Dept, Govt of
Delhi

4) Assessment done in Govt Schools in Maharashtra

5) Used in the curriculum at NIT, Raipur

6) Proposal in Grameen Vishwavidyalay, Chitrakoot

7) National Resource Center for Value Education in Engineering (NRCVEE) IIT
Delhi

8) Experiments in Govt Engineering College (GEC, Bilaspur)

9) Human Values Courses based on ‘Jeevan Vidya’ are now part of the
curriculum mandated by AICTE, Delhi. It is being implemented in more than 50
universitiesa and hundreds of colleges across India. Few places where it is being
implemented are:

Institution State Institution State
Satavahana University AP HP Technical University HP
UP Technical University UpP NIT, Raipur Chattisgarh
JaV\{ahar_IaI Nehru Agricultural MP Galgotia University Delhi
University
RV 'Scmc'ila Agricultural MP KL University AP
University
Punjab Technical University Punjab JSr\:\;sharlal Nehru Technical AP
Royal University of Bhutan Bhutan  IIIT, Hyderabad AP

. : , College of Engineering,
Rabindranath Tagore University MP UK

Roorkee

Rajiv Gandhi Proudyogiki MP PK University MP

Vishwavidyalay
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Curriculum & Syllabus Outline for
‘Critical Thinking for Transformative Learning’
(Proposed course for D.EL.Ed in DIETs Delhi)

Prepared by Cell for Human Values & Transformative Learning, SCERT,
Delhi

‘Education in the true sense should cmpower individuals to clarify their values;
to emable them to take conscious and deliberate decisions, taking into
consideration the consequences of their actions, to choose the way of peace
rather than violence: w cnable them to be makers of peace rather than only
consumers of peace,’

National Curriculum Framework, 2005

A, RATIONALE: Need for Critical Thinking for Transformative Learning, at
DIETs Delhi

Modern Education makes a person mare rational and is supposed to give us a
framework for evaluation of our self, family, ecology, society, Nation and the
entire human society. Each individual should learn his/her role in all of the
above, ‘his requires that we evaluale our self, family, ecology, society, nation and
world without biases. Absence of this makes opinion-less, docile and passive
individials. wha later vo on to make a weak societv.



This course is based on the philosophy Madhyasth Darshan -
Sahastitvavaad (Co-existentialism) propounded by Shri A. Nagraj in the
1970s. The education component of this philosophy is known as Chetna
Vikas Mulya Shiksha (Consciousness Development Value Education). Similar
modules have also been tried cxtensively in the general population, in
alternative and formal schools in the state of Chhattisgarh, and in higher
education as a supplementary course in about 30 universities in India and

Bhutan.

B. OBJECTIVES:

This course secks to facilitate the student teachers to -

* ldentify beliefs/notions/perceptions, think critically and develop the
ability to critique (analysis without bias) them
« [valuate notions (mulyankan) through logical reasoning and in the light

of knowing to arrive at value-centric resolution
Observe, examine, understand and value relationships from self to nature

and socicty
Understand critical thinking (analysis without bias - sameeksha) with the

objective of transformative learning (learning in context of knowing;

transforming for positive change)

* Beinspired lnr human consciousness
Understand co-existence and the role of education in humane conduct,

humane education and universal social order

» Achieve exemplary teaching conduct
lave confidence to impart the above objectives in their students as well

C. METHODOLOGY

The course relies on intraspection, observation, scrutiny, examination and
survey of the human being vis-a-vis nature/existence. The content will be in the

= @R e
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Impact of In-service Teacher Training
on Classroom Transaction

SSA INSET Packages in States:
An Assessment

Principal Investigator
S.K. YADAV

L) Department of Teacher Education The sy was finded by the

NATIONAL GCOUNGIL OF EDUCATIONAL AESEARCH AND TRAINING Committee for Approval of Research Projects (CARP)

mafmt S Aurcbindo Marg, New Dehi 110016 MHRD, Govemment of India, Dighi (INDIA).



primary  school teachers along with
development of the training package was,
therefore, outsourced o two private comparnies,
Educomp Selunons and New Hortzon Indta Lid.

In the states of Jammu and Kashmir and
Magaland, combined training of prmary and
upper primary school teachers was the pracrice
since most of the eachers taught classes at both
stages of elementary education in schools. Even
multigrade teaching was reported ar both levels.
In Maharashtm, value based teaiming, fewan | idbya,
was considered relevant for primary as well as
upper primary school teachers The raming needs
in these states reflected system perceived needs
eather than expressed needs of teachers arising
out of TNA. It is not yet clear as w0 how specific

needs of primary and upper primary teachers
related o subject teaching were addressed by the
SPO, S5A.

SSA INSET Guidelines

The assessment is based on the S5A 2008
puidelines for INSET. For ready reference the
S5A puidelines given below were provided
the experts’ group.

This chapter focused on the need for the
assessment of the training packages in the 15
participating states and objectives of assessment.
The methodology followed for the assessment
was also outlined. The next chaprer summarises
the analytic exercise.

Jammu and
Kashmir

+ Inclusive Education, Community Mobilization, Disaster
Management, Leadership Learning Dhsabibines, Right to Educanon
(RTE), Right tv Informaton Act, Health Disorders to School
Children, Multigrade Teaching Heritage Education, Peace
Educatonand Vocational education, Subject Modules, Langua g=
Teaching (English), Language Teaching (Urdw), Pedagogy of
Fashmiri, Pedagogy of Mathemarics

SIE, Jammu and
SIE, Srimgar

ANP-10

Maharashtra

* [freman | gilfwa Pari-l and 1T (Marathi Version): An introdoction o
Jeemwam Vdlya, Structure of life, Questons and Answers related o

Jrema Vidiya

Jeewan Vidhya

Prakashan, Shn

Bhajnashnam,
Amarkantk

e 1)

Madhya

Samartig

+ Part- I: Multistage teaching, what, how, why TLM?, Examinaton
and evaluanon, S5A, Inchusive Educaton, Activity Learning Method,
Actraty Based Learning

« Part-11: What, why, how actwines?, Utility of Teaching Material,
What is Evahation, Example of Activities (according to subjects
and dasses)

MPSEC

AN

Mlacaland

& ThammaheDanee and Qaccicns THhne fre tha Aae s Tandhoe s Teainime
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all 533,000} teachers

Training in feeqan Vidbya focusing on
development of balanced and better human bemngs
was organized in 2010-11. This 8-9 days tramning
covered 3700 teachers and other district and block
level funcrionaries in 33 district level programmes
from October 2010 to February 2011. This
traning was provided by one mtensively tramned
resource person for each of the programme. The
resource persons received 9 months tmining in
Chhartisgarh. In one of the programme at Mojhari
in Amravati district 100 persons (64 special
teachers, 8 mobile teachers, 19 district level
funcnonaries, 2 block level funcrionaries, 2 speech
therapists and 5 subject experts) recewed training,

Aurangabad traming Shirfr ncluded 49 KGBY
headmistresses  In Paithan 27 pamary and upper
primary teachers received tmining while Solapur
Shivir covered 84 (63 teachers, 12 BRC
coordinators, 1 Educanon officer, 1 BDO and 4
principals.} Obviously, the size of the traming
Shirir and background of the trainees vary a lot.
The traming radically differs from other n-service
training programmes as it did not address the issues
and training needs in subject contentand pedagogy

as 15 done in most other staes.

tramang package tor Chhattisgarh at upper
primary stage. Jeevan Vidya for Maharashera
was developed by Shri Bhajanashram,
Amarkantak, Chhattisgarh.



